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CHAPTER I 
THE PROBLEM 
Introduction 
What chews funny and 1s wrinkled and short? According 
to children between the ages of 3 and 11 in a study by Jantz, 
Seefeldt. Galper, and Serack (1976), the answer 1s an old 
person. Other descriptions associated with old people 1n­
cluded gray hair, heart attacks, and sitting all day in rock­
ing chairs and watching TV. The study concluded that these 
children had limited knowledge of and contact with old peo­
ple, making it possible for stereotypes to predom1nate over 
facts. Also, while some expressed affection for old people, 
negative feelings about the physical and behavioral charac­
teristics of aging, as well as about their own aging, were 
common among the children. 
Stud1es which have explored young children's attitudes 
toward the elderly are few and more uniformity and addition­
al instruments to assess attitudes would be welcomed. Hick­
ey, Hickey, and Kalish (1968) and Hickey and Kalish (1968) 
both report prevailing stereotypes and negative att1tudes. 
Jacobs (1970) reports the majority of children have already 
developed definite bias against old people by age 6. How­
evert Thomas and Yamamoto (1975) found the question of atti­
tUdes was more complex and valence could not be answered with 
1 
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certainty. Studies of other age groups (Kastenbaum & Durkee, 
1964; Kogan & Shelton, 1962; Tuckman & Lorge, 1953) also show 
ambivalence and/or stereotypes. Me Tavish's review (1971) 
and a Harris Poll, The Myth and Reality of Aging in America 
(1975), found predominantly negative attitudes and stereo­
types, not only among young and middle-aged adults but also 
among older adults. "Whether the sample responding 1s young, 
middle-aged, or old, all the results indicate that being old 
1s considered less desirable than being young, although eld­
erly respondents are more positive in their evaluations of 
old age than are people of younger ages " (Kalish, 1975, 
p. 71). 
Since the first 12 years are the time when most a.tti­
tudes and concepts are formed (Havlghurst, 1953; Lystad, 1974), 
the views children have expressed in such studies may be in­
dicators of views they will hold as adults. Any interventions 
in the interest of making the truths of age known, and of pos­
sibly modifying attitudes accordingly, must, therefore, be 
made early. One of the most important sources of information 
for children today, about old people and aging, 1s books, 
since many children have few concrete experiences with the 
subject (Bronfenbrenner, 1970; Butler, 1975; Jantz et ale; 
John, 1977). Literature introduces the child to his soc1ety­
its values, expectations, and roles-(Barnum, 1977a; Blom, 
Waite, Z1met, & Wiberg, 1968; Blom, 1971; Klausme1er & Good­
Win, 1966; Smith, 1967; Weitzman, Eifler, Hakoda, & Ross, 
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1972) and many contend that literature also has a significant 
impact on concept development and attitude formation (Berg­
Cross & Berg-Cross, 1978; Havighurst; Jantz et al.; nudman, 
1976; Sadker & Sadker, 1977; Smith). 
A variety of literature of good quality, both in style 
and content, must be available to children. Sadker and Sad­
ker define good content as that which has a "social, psycho­
logical, and moral trueness to life" (p. 6). In the late 
19608 efforts toward this goal intensified with a particular 
consciousness of bias. Much attention was focused on elimi­
nating the major elements of sexism and racism in the early 
and mld-1970s. A third bias, ageism, may also stand in the 
way of appropriate content. Ageism 1s a ~process of system­
atic stereotyping of and discrimination against people because 
they are old" (Butler, p. 12). In 1966 Klausmeier and Good­
win stated: "A disproportionate share of school literature 
depicts the lives and circumstances of only a small segment 
of the total population and is not representat1ve of the fam­
ily and home situations from which most children come or of 
the occuaptlons and successes they will achieve as adults" 
(p. 362). It 1s important that older adults, as well as fe­
males and ethnic groups, be presented realistically to allow 
youngsters to learn about them, to understand them, and to 
develop positive attitudes toward them. 
4 
Statement of Purpose 
The apparent lack of knowledge about and unsuff1c1ent 
contact with old people make many children extremely sus­
ceptible to the influence of the media. There must- be con­
cern for what information and impressions they are receiving 
about the elderly. The purpose of this study 1s to deter­
mine whether the elderly are represented in a sample of pop­
ular fiction books for children and, when applicable, to de­
termine the nature of such representation. Several previous 
content analyses of children's literature on the topic qf 
representation have concluded that ageism does exist (Ansello, 
1976a, 1976b, & 1978; Barnum, 197?b; Storey, 1977). Others 
have also drawn attention to ageist literature, seeking to 
redress the problem (Benne, 1977; Constant, 1977; Hopkins, 
1978; Jaffe, 1977; Seefeldt, Galper, Serock, & Jantz, 1978; 
Taylor, 1977; Wexler, 1978). 
Definition of Terms 
Studies and statistics most frequently use the conven­
tional designation of 65 years of age and over when report­
ing about the elderly. This 1s for convenience, not a state­
ment of fact that only or all people in this age group are 
at this advanced stage of their lives. Therefore, the term 
elderll in this study may include individuals whose age 1s 
stated to be 60 or more, who are described as old or aged 
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or in a similar manner, or who could be old enough to be a 
grandparent to the child for whom the book was written. Old 
people and older adults are other terms used interchangeably 
with the elderly. 
Ageism is discrimination, based on age, through stereo­
type, distortion, or exclusion. 
Importance and Impl.lcations 
To provide children with the opportunities and means 
for learning about the aged and aging will benefit society 
in general and the individual in particular. The importance 
of the aged in society, specifically the changing demograph­
ic patterns, must be recognized. Old people are no longer 
a rarity. Robert Butler, MD, director of the National In­
stitute on Aging, is quoted: "The generation that greened 
America in the 19608 and 1970s will gray America in the year 
2020" (Henlg, 1979, p. 43). In May 1977, approximately 10.7% 
of the total U.S. population was in the 65 and over age 
group. Based on the present birth rate, a conservative esti­
mate 1s that 11.7%, or 31 million people, will be 65 and over 
by the year 2000. The growth rate of this group was 15% from 
1970-1976 which can be compared with a 6% growth rate for the 
under 65 group. Daily, 5,000 persons enter this age group 
and 3,600 die, leaving an increase of 1,400 people per day or 
500,000 per year. The 1977 median age of 29.4 1s expected to 
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reach 35.5 within the next 20 years (Paxton, 1978; "Profile", 
1977; Sourcebook on Aging, 1977; Statistical Abstract, 1977). 
We recall the "baby boom" of the late 19408 but are we 
preparing for the consequential "senior boom t'? Every facet 
of society will be affected--po11t1cs, health care, leisure 
activities, our values, including the emphasis on youth. The 
economy will undergo major changes. For example, today there 
are six workers to every retired citizen to help finance the 
programs for the elderly but the ratio is expected to drop to 
3:1 by 2030 (Califano, 1978). Retirement practices and pen­
sions will have to be reviewed. Survival to an extended age 
1s now possible but mere survival, devoid of comforts or pur­
pose, 1s not enough. To benefit society in general, children 
must be taught how to meet the needs of the aged and how to 
value the aged for their contributions. 
To learn about aging is to benef1t the indiVidual, en­
abling him to live a full life. First, the child can be 
taught about others' aging. then to recognize this too will 
be his state. As Beauvolr points out, "The vast majority of 
mankind looks on the coming of age with sorrow or rebellion. 
It fills them with more aversion than death itself" (1972, 
p. 800). Acceptance of growing old as part of the total life 
experience allows attention to be focused on developing the 
potentials of that stage of life. 
Educators can contribute significantly to preparing the 
children for dealing both with the aged and aging. A cur­
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rlculum including factual information, exposure to a variety 
of both concrete and vicarious experiences, and activities 
for assessing perceptions (Jantz et al.) 1s not beyond the 
realm of possibility. Perhaps children can, with gUidance, 
more successfully confront the challenge of change and the 
inevitable stages of the life cycle. 
Limitations 
The sample used for this study consists of 63 fiction 
books which were determined, by the researcher on the bas1s 
of teacher reports, to be the most popular among elementary 
school students of a suburban school district. The intent 
is to analyze those books that are actually being read most 
frequently by local children. Therefore, results are not 
applicable to all fiction books generally. 
Overview 
Chapter II documents more fully points which are in­
cluded in the Introduction, with special emphasis on the im­
pact which literature may have on the development of chil­
dren's attitudes and, specifically, on current attitudes to­
ward the elderly. The procedures used in the study are dis­
cussed in Chapter III. A content analysis of 63 fiction 
books for children, in Chapter IV, reports the portrayals 
of old age and of the elderly which are presented. A sum­
mary of the study and a discussion are included in Chapter V. 
CHAPTER II
 
REVIEW OF THE LITERATURE
 
Introduction
 
As pointed out in Chapter It there is not· unanimity 
about how children regard old people and aging. However, 
there's enough evidence to suggest that negative attitudes 
exist due, in part. to misinformation and/or missing infor­
mation about the subject. It 1s the purpose of this chap­
ter to report the data on which this conclusion 1s based 
and to explore pertinent aspects of children's attitudinal 
development, according to authorities in the field. A re­
view of earlier stud1es about the elderly, as they are por­
trayed in children's literature, 1s also included as a back­
ground against which the results of the current study may 
be considered and, possibly, as a point of perspective for 
future research on the topic. 
Attitudes and Impressions about the 
Elderly and Aging 
One of the most recent and complete studies (Jantz et 
al.) emphasized the important role education can have in 
helping children to form positive attitudes toward the eld­
erly. The researchers developed an instrument, comprised 
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of word association,semantic differential, picture se~~es, 
and concept of age subtests, to study 180 children, af\es 3­
11. Main findings were: 1) Children had 11m1 ted kno,-;ledge 
of older people. 2) Children gave few pos1tive respC:lses 
about growing old themselves and didn't perceive beinG old 
as positive. 3) Children reported over-simplified, conven­
tional behavior toward the elderly. 4) Children perc::ived 
the elderly as eXhibiting stereotypio or non-1ndlv1du~.1 be­
havior. 5) Children reported limited contacts and l~~er­
action with the aged. 6) Children's concept of age l~creased 
as they aged. Specific data included that 78.3% of the chl1~ 
dren could not name an older person whom they knew outside of 
the family and 89% didn't want to grow old, with the remain­
ing 11% seeing benefits of growing old to be related to own­
ership of a house, car, et cetera (Serock, Seefeldt, Jantz, 
& Galper, 1977). Stereotyplc behavior, both for activities 
that the children would do with old people and for activities 
that old people would most likely want to do with the chil­
dren, was common. "Helping" statements such as " •••get his 
glasses" or " •••push him in his wheelchair" typified 67% of 
the responses in the first category, and 61% in the second 
category could be considered "passive" statements such as 
"go to church" ·or " •••play cards". The youngest children 
had the most negative attitudes but also had the least under­
standing of age concepts (Seefeldt, Jantz, Galper, & Serack, 
1977, pp. 509-511). 
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In 1976, Click and Powell studied 47 pre-school children 
to determine 1) the perceptions toward the aged and 2) the 
effect of personal contact with the aged on the children's 
perceptions. Perceptions were found to be ambivalent and 
no significant differences were noted between the perceptions 
of the children who had contact with old people and the per­
ceptions of the children who did not. The researchers, how­
ever, felt that anecdotal records and observations from the 
study indicated interaction could result in benefits for both 
groups. The sample was one of conven1ence, with uncontrolled 
variables. 
The complexity of children's attitudes toward old people 
was reflected in a study by Thomas and yamamoto.··· Three news­
paper photos were shown to 1,000 children in grades 5, 7, 9, 
and 11. They estimated the age of the person pictured and 
wrote stories about each, in order of their preference. The 
old person was perceived as being rather pleasant, happy, and 
exciting, but the other two, the young and middle-aged, were 
accorded more of these qualities. 
Hickey, Hickey, and Kalish determined from a study of 
208 subjects that elght-year-olds, when describing an old 
person, used two major categories: physical and social. The 
elderly were stereotyped as either very mean or very nice and 
old age was determined to be the time of life when there was 
nothing to do. Young people, ages 8-20, were given a 20-1tem 
questionnaire in a follow-up study (Hickey & Kalish) and it 
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was found that the older the elderly person, the less pleas­
ant the image the young people held of him. As the age of 
the children increased, however, their images of old people 
did not become less pleasant. 
Jacobs has cited research conducted at the Age Center 
of New England (Boston) which showed that the majority of 
children studied had a definite bias against old people by 
age 6, and research at Columbia University (New York) which 
showed, by the beginning of junior high, the average child 
might possess all the negative attitudes about aging and old 
people that are to be found among adults. 
Research among youn.g people and adults also indicates 
that attitude 1s a complex area which cannot be "described in 
absolutes, but which does include a substantial element of 
negativism and stereotype. From a review of research, Bennett 
(1976) reached this conclusion: "No matter when attitudes 
toward the elderly are first formed, it appears that young 
people have already acquired negative views of aging" (p. 136). ­
Adolescents and young adults (N=58S> were found to have 
ambivalent feelings about old people; in fact, old people 
were frequently blocked out of this age group's concerns 
which were centered on the present (Kastenbaum & Durkee). 
Kogan and Shelton compared 83 undergraduates and 101 
adults, from 50-92 years of age, on their attitudes toward 
the aged. Twenty incomplete sentence stems, which were in­
tended to reflect emotions, physical attributes, interpersonal 
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qualities, and values attributed to old people, were admin­
istered individually. Results of this study, too, showed 
ambivalence but also conflict and inaccurate perceptions be­
tween generations. The researchers compe~ed the beliefs of 
the young about the old to a group-minority situation, which 
included prejudice. 
Tuckman and Lorge suggested that the substantial accept­
ance of misconceptions and stereotypes of old people and the 
limited knowledge of the aging process, which they found when 
studying the attitudes of 147 graduate students, reflected 
current cultural expectations for old people. 
Me Tavish summarized the main research findings on the 
perceptions toward the elderly of youth a~d adults. On the 
society level, he reported that the majority of investigators 
found the most positive attitudes in primitive societies, de­
creasing with increasing modernization to the point of gener­
ally negative views in industrialized Western nations. On 
the individual level, research seemed to indicate a high lev­
el of negative attitudes. "Stereotyped views of the elderly 
uncovered in various studies include views that old people 
are generally 111, tired, not sexually interested, mentally 
slower, forgetful and less able to learn new things, grouchy, 
withdrawn, feeling sorry for themselves, less likely to par­
ticipate in activities (except, perhaps, religion), isolated, 
in the least happy or fortunate time of life, unproduct1ve, 
and defensive in various combinations and with varying em­
13
 
phases" (p. 97). 
A Harris opinion study, The Myth and Reality of Aging 
in America, used a stratified random sample of more than 
4,000 people, aged 18 and over, to discover 1) how the gen­
eral public sees old people and 2) how old people see them­
selves. Young and old agreed that people 65 and over were 
neither bright nor alert, not very good at getting things 
done or very physically or sexually active. It 1s interest­
ing to note, in both reports, that negative stereotypes were 
shared by the young and the old. 
Uncertainty 1s an inherent component in attempts to 
measure aspects of the affective domain at this time. Re­
searchers also recognize the weaknesses in the "designs of 
some of the few studies that do exist and in reporting prac­
tices. In spite of these limitations, the prevailing opinion 
1s that sufficient indications of negative attitudes have 
been found which present problems, not only for the person 
against whom such attitudes are directed, but also for the 
person possessing the attitude. 
Realities ~f Aging 
Old age has a bad reputation, a reputation which, ac­
cording to specialists in the field of gerontology, 1s un­
warranted. Psychiatrist Robert Butler believes, "We must 
overcome our ambivalence, our negativism, our sense of threat 
14
 
about the realities of human survival" (Henig, p. 43). 
One reality of paramount importance 1s that the aging 
process varies in rate and degree both from person to per­
son and within a person (Hausman, 1977; Johnson, 1977; Neu­
garten, 1971; "Now the Revolt", 1977). Some people can be 
considered old at 40 while others don't fit that classifi­
cation even at 60. Old people are individuals. However, it 
is more widely acknowledged that children have individual 
differences than that the individual differences actually 
become greater with age. Hence, there 1s greater homogeneity 
of physical and mental abilities among twelve-year-olds than 
within a group of people 60 or 70 (Johnson). Although age 
commonly determines when privileges are bestowed and removed, 
it 1s a fact that a person can be at different biological 
ages at any given chronological age. For instance, while 
eyesight in a person may be good, hearing may be in a stage 
of deterioration. 
Another reality of aging is that much of the natural 
decline of physical abilities 1s exaggerated. While the 
elderly are likely to get sick more often, their problems 
are largely treatable (Butler, 1975; Johnson). Technical 
advancements such as glasses and hearing aids can help com­
pensate for declines in two critical areas and permit old 
people, in some cases, to work on par with the young, ac­
cording to Johnson. In 1977, only about 5% of the 65 and 
over population was institutionalized, the remaining 95% 
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living in their own homes or with family ("Graying of Ameri­
ca", 1977). Of the non-institutionalized population, it is 
estimated that 68% enjoyed good to excellent health, 22% had 
fair health, and 9% had poor health (Sourcebook on ~1ngt 
p. 4). According to Butler, few old people show overt signs 
of senility, which results from brain damage. 
Behavioral characteristics of the elderly must also be 
examined realistically. Neugarten, studying a sample of peo­
ple 70-79 years old for personality, degree of satisfaction 
with life, and the extent of social role activities, conclud­
ed that the major1ey functioned well, and had complex inner 
lives, intact cognitive abilities, and competent egos. But­
ler attributed inflexibility, often associated with old per­
sons, to one's lifelong character, not to his age; he also 
wrote that, while society expects the elderly to be unpro­
ductive, in the absence of disease and social adversities, 
th1s 1s not the case. Individuals such as Arthur Fiedler, 84, 
conductor of the Boston Pops, or Claude Pepper, 78, the Rep­
resentative to Congress who sponsored the bill to curtail man­
datory retirement, or octogenarian Harriet Adams who, as Car­
olyn Keene, works eight hours per day to complete a book every 
two or three months, can be cited. However, even the most ex­
tens1ve list would be incomplete as there are others who are 
just as productive as they, but who do not have their notori­
ety. Although bias against hiring older job-seekers has been 
documented (Butler; Sheppard, 1971). studies have shown that 
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workers 65 and over have less absenteeism and job dissatis­
faction than younger workers (Hausman). 
Mentally, old people are shown to suffer no decline in 
intelligence, although slower reactions might suggest this 
to some (Johnson; Sourcebook on Aging, p. 40). Longitudinal 
studies have indicated no gradual decline in the ability to 
learn (Hausman). Johnson has determined that vocabulary even 
tends to improve with age. 
Butler, in Why Survive? Being Old in America, discussed 
the myths and realities. In the public mind "most elderly 
are infirm and live in rest homes, hospitals or with their 
children; they are emotionally disengaged and bored with life. 
'Sen1lity' 1s inevitable and pervasive; they ai'e unproductive 
and resistant to change. Few of these assumptions have been 
adequately tested but what ~11nlcal work and research have 
been done refute many such myths" (p. xl1). Old age is not 
an adult fairyland. It is "neither inherently miserable nor 
inherently sublime but like every stage of life it has prob­
lems, joys, fears and potentials" (p. 2). Very real problems 
of the elderly include adjusting to losing mastery over their 
lives, in some cases, and adjusting to the insignificant role 
society often reserves for them. Fears include crime, as 
many are easy targets, and insufficient funds. Loneliness 
and poor health are real fears too, but Bennett has found the 
problems and fears to be by no means as pervasive as the pub­
11c thinks. She has admonished against equating having a 
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problem with being a problem. 
Old age's traditional reputation 1s the result of many 
situations. Among them 1s the lack of information which is 
available on the topic, probably due in large measure to its 
unpopularity. Even death rates more attention (Beauvoirj 
Butler). When information is presented, it very often is 
from professional people who study sick and institutionalized 
old people and such information 1s not necessarily represent­
ative of the elderly population (Neugarten). Too, societal 
changes can be cited for the lack or attention given to this 
group. Rapid industrialization has caused the knowledge of 
many of our elders to be regarded as less important than it 
might have been in the past. The extended family 1s neither 
needed nor, in some cases, feasible as it was in the past. 
While America values achievement, it seems to deny it to the 
elderly with the notion that they are non-essential to the 
business of running the world (Sourcebook on Aging, p. 34). 
Reasons, however, do not justify the effects. Rather, once 
recognized, they may aid 1n improving our understanding of 
old age. 
Attitudinal Development of Children 
The literature pertaining to the time when attitudes 
are formed enjoys an unusual consensus that the early years 
are extremely critical. The first six years of life are 1m­
18
 
portant for the development of all societal attitudes, al­
though it is a mistake to regard early childhood as solely 
responsible. A prejudiced personality may well be underway 
by the age of 6, but by no means 1s it fully fashioned (Ly­
stad). Klausmeler and Goodwin maintain that schools can 
teach attitudes as early as kindergarten and Mussen, Conger, 
and Kagan (1974), in a discussion of racial attitudes, say, 
"Significant numbers of children have already developed hos­
tile attitudes toward minority groups by the time they enter 
kindergarten" (p. 466). Hav1ghurst asserts that children 
learn the attitudes of society during the middle childhood 
years, from ages 6-12. Research studies on this topic are 
conspicuously scarce, so, at this time, the basic premise of 
behavioral scientists, that values and attitudes are inter­
nalized by children during their early years and are main­
ta1ned, w1th some modification, throughout their life span, 
must suffice. 
The role which reading materials have in introducing the 
child to society 1s also an area in which more research would 
be welcomed. Blom, Waite, Zlmet, and Wiberg determined, from 
639 book selections of 60 first-grade children, that reading 
material does transm1t cultural values and attitudes. Much 
of the literature supports this view (Blom, 1971; Freeland, 
1964; Klausmeler & Goodwin; Smith; Weitzman, Eifler, Hakods, 
& Ross; Zlmet, 1973). Barnum (1977a) believes that litera­
ture has always had an important role in shaping children's 
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behavior and in introducing them to the norms, roles, and 
values of society. Oliver (1974) maintains that children 
learn sex-role identification and sex-role expectation from 
books, as well as cultural norms and acceptable standards 
of behavior. 
The amount of influence that reading materials may have 
on attitudinal development 1s the third area under consider­
ation. Kimmel (1970) reported that objective studies are 
few, of questionable quality, and sometimes contradictory. 
After reviewing several studies, he concluded that books may 
playa significant part in shaping and reshaping an individ­
ual's thinking, although, of necessity, this conclusion 1s 
axiomatic. Many authorities agree (Havlghurst; Jantz et al.; 
Rudman; Sadker & Sadker; Smith). Berg-Cross and Berg-Cross 
studied 120 children, ages 4-6, to see if attitudes would 
change as a result of hearing popular and socially relevant 
stories from picture books that express values. The children, 
after listening to four stories, changed their attitudes in 
the areas of sex-role stereotypes, friendship, rlsktak1ng, 
and death. Fabiano (1977) sought to determine whether read­
ing stories with older characters would change the attitudes 
of 105 fourth-graders. In contrast to the findings of the 
Berg-Cross study, this presentation of stories was unsuccess­
ful in effecting any significant changes in attitudes toward 
older adults. Samuels (1970) reported a study in which the 
changes in attitudes of white, second-grade children toward 
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Negroes were perceived after the use of multlethn1c readers. 
Schneyer (1969) reported five studies concerned with the ef­
fects of reading on children's attitudes. Changes in atti­
tudes toward the Negro, the Eskimo, and the American Indian 
were the subjects of three of the studies which basically 
cons1sted of pre- and posttest attitude assessment and the 
reading of stories about the particular group under consid­
eration. In all three studies, the reading was found to in­
fluence attitudes positively. The greatest change in atti­
tude was found in a study which included discussion with the 
reading. However, another study showed that the gains were 
lost two weeks later. Schneyer, in agreement with Kimmel and 
others. points out the need for additional soientific evidence. 
Old People in Children's Literature 
Old age has begun to be treated as a major theme for 
young readers. Included in the literature on the subject are 
suggestions for the effective handling of this theme, both by 
those who feel that some books are preferable to others for 
their more realistic presentation of old people (Benne; Con­
stant), and by those who feel that a more serious problem 
eXists, i.e. ageism, the distorting, stereotyp1ng, or exclud­
ing of the elderly (Hopkins; Jaffe; Seefeldt, Galper, Serack. 
& Jantz; Taylor; Wexler). The latter group. in researching 
its conclusion, cited an extensive study by Edward Ansello 
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(1976a; 1976b; 1978) in which he concluded that ageism 1s 
found in children's literature. 
Over 18 months, Ansello exam1ned 656 Easy and Juvenile 
Picture books, for children 3-9 years of age. in circulation 
in the Montgomery County (Maryland) Pub11c Library System. 
The old characters in the books were analyzed for presence, 
race, sex, relationship to the main character, occupat1on, 
behavior, occurrence in pictures, and descriptions of physi­
cal and personality traits. He found that the first three 
categories were not demographically representative of the 
population which indicated to him that "in the body of lit­
erature racism, sexism, and ageism go hand in hand" (1976b, 
p. 7). The elderly were main characters in only 3.96% of 
the books; most of their occupations were indeterminate. 
The older characters performed in a mundane manner, seldom 
as problem solvers and often, in fact, as creators of prob­
lems. Less than 1% of 22,000 illustrations showed older 
characters as the only character deplcted. Physical de­
scriptors were limited in variety. "Old" comprised 75% of 
them, while "little", "elder", and "ancient" were next in 
popularity. Although personality descriptors were more var~ 
led (~poor", 17.3%; "sad", 6.77%; "wise", 4.51%), they were 
given less than one-third as often. "The stereotyping of 
older characters 1s, in one way, rather subtle •••• ln the 
first place, most books simply om1t older characters, thus 
implying that age is not 1nteresting or dynamic. In the 
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second place, those books containing older characters most 
often fail to develop them, thus confirming in the child's 
mind that old age 1s boring" (1976b, p. 8). 
Barnum (1977b), using a sample of books (N=100) for 
children through grade J, for the years 1950-1959 and 1965­
1974, also conducted a content analysis. The frequency or 
characters who were 65 years and older, the nature of their 
soclal participation, and their behavioral traits were con­
sidered. Results showed that the elderly were significantly 
underrepresented, as measured against census figures for 
those periods, and engaged in signif1cantly less soc1al in­
teraction than other adults. Behaviorally the aged were 
judged significantly more passive, less healthy, and less 
self-reliant tha~ other adults. Barnum concluded that young 
children's literature reinforces the negative feelings that 
already exist about old people and old age. 
One hundred books, published between 1972-1977, were 
analyzed by Storey, using nine criteria pertaining to illus­
trations, hobbies ~~d occupations, relationship with children, 
settings, behaVior, concept of ag1ng, presentation of the 
problems of aging, variety of descriptors, and realistic gen­
eration spans. The researcher determined the sample was 
ageist: the image of the elderly was out of date, distorted; 
old people were seldomly employed; the pictures emphasized 
the stereotyped declining abilities of old people. 
Peterson and Karnes (1976) studied 53 Newbery Medal 
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winners for adolescents. They found that, although the pro­
port1on of old people was approximately equal to their dis­
tribution in the population, they were underdeveloped and 
usually in supporting roles. Pictures and verbal descriptors 
of the physical and behavioral traits showed a tendency to 
be positive, but not significant (~(.05). The authors de­
cided that there was not a conscious discrimination against 
the elderly. They noted, however, that the problems which 
face old people were ne1ther recognized nor struggled with. 
The older characters were similar to old people in America. 
They were partial people, not developed or necessary to what 
transpired about them (p. 231). 
Three methods of analysis were used by Seltzer and Atch­
ley (1971) to study 40 books varying in level of readability 
and type of literature. It was hypothesized that the por­
trayals of the elderly would become decreasingly positive 
from 1870 to 1960, that there would be a decrease in the num­
ber of referenoes to old people or to old things, and that 
there would be more variability in the descriptions of old 
people or old things. Fewer and less strong negative pat­
terns were identified than expected and it was concluded that 
perhaps books do not present as negative a view of aging and 
the elderly as has been suggested. 
In contrast to many of the other studies, Blue (1978) 
ascertained from a content analysis that ageism was not ev1~ 
dent in her sample of 125 realistic fiction books, published 
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in the United States during the period from 1945-1975. She 
found 1) character development was generally multidimensional, 
realistic; 2) portrayals were not disparaging, derogatory, or 
otherwise negative or stereotyp1c; J) general humanistic con­
cern for understanding of the elderly as individuals in dl~ 
verse styles of life and circumstances was evident. The re- . 
searcher noted that the sample consisted of only those books 
which were known to contain at least one aging character, a 
factor differentiating this study from other content analyses 
in this review of portrayals of old people in the literature 
for children. 
CHAPTER III
 
PROCEDURE
 
Sample
 
To determine representation of the elderly in popular 
fiction books for children, a survey of teachers and librar­
ians was chosen as the sampling method in order to focus on 
those books which are actually being read and enjoyed by 
children. This method was preferred by the researcher to 
random selection from comprehensive book lists which could 
result in the inclusion of some books which are rarely read. 
This method was also preferred to selection based on either 
awards received or on date of publication as neither 1s a 
key factor in the appeal which a book has to ~h11dren (Dar­
katsh. 1974; Schlager, 1975). 
With the permission of the Assistant Superintendent of 
Instruction, the survey was conducted in the Elmbrook School 
District, which draws from the suburban communit1es of Brook­
field, Elm Grove, and New Berlin, Wisconsin. Teachers of 
kindergarten through sixth-grade children, except those in 
the specialty areas of music, art, and physical education, 
and librarians of the nine elementary schools in the district 
(N=188) received the survey (see Appendix A). After one 
week, 97 (52%) of the surveys had been returned. Seven, 
which consisted of lists of class members' personal choices 
25 
26
 
rather than of cumulative assessments of teachers, were ellm~ 
inated to avoid possible bias resulting from undue emphasis 
on books cited by individuals. Furthermore, all non-fiction 
books, collections of short stories, fables and fairy tales, 
cartoons, and poetry, which were included in some of the re­
maining surveys, were eliminated from cons1deration. 
It was anticipated that the fiction books would be list­
ed by title, but references were actually made in three ways: 
by t1tle; by main character and/or series (e.get Hardy Boy~, 
Curious George, Little House); and by author's name (e.g., 
Itall books by Blume", "books by Bond"). The latter cate­
gories usually overlapped with the title oategory. For 1n­
stanc~, .Henry Huggins was cited by title, but was also in­
cluded in statements such as "Cleary's Henry series" and "any 
of Cleary's books". 
Analysis of the 90 surveys produced 4)1 different titles 
and 51 different references by main character, series, or 
author. Those titles which were given three or more times, 
and which were also frequently referred to in the other ways, 
were selected for study (N=54), as their popularity was evl~ 
dent. However, several extremely popular authors, such as 
Dr. Seuss who was mentioned 28 times, were not represented in 
the sample as a specific title of one of their books was not 
mentioned a minimum of three times. Therefore, additional 
titles (N=9), selected from the surveys, were included to re­
present these authors proportionately. They are designated 
27
 
with an asterisk in the bibliography. Thus 6) books com­
prised the sample for content analysis. 
Definition of Terms 
Several terms are defined for use within this study. 
Characters, individuals or animals, who have a sustained 
role throughout the book or part of the book, or who have 
significant roles in the plots, are subjects for study. The 
characters who are met only incidentally but who have talk­
ing parts are also included. A main character 1s the pro­
tagonist. To be considered elderly, a character must have 
one of the following: 1) a stated age of 60 years or more; 
2) a reference by the character to himself as old; J) a role 
traditionally associated with the elderly such as grandparent 
or retiree; 4) descriptors, either words or phrases, such as 
"old", "aged". 
Method 
To study a systematic and objective image of what 1s 
presented through literature, quantitative and qualitative 
content analyses may be employed (Berelson, 1971). In this 
study, a frequency count of elderly characters in comparison 
to a count for all characters and for main characters 1s made 
for the texts of the fiction books. A quantitative analysis 
is also made for illustrations, approximately one-third of a 
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page or larger with discernible characters, to determine the 
frequency of aged characters. 
Qua11tatlve analysis of the texts 1s conducted in the 
areas of social participation, mental and physical charac­
teristics, behavioral traits, reaction to the elderly by 
others, and the conveyance of the concept of aging. Three 
of the preceding areas reflect the developmental tasks which 
Havlghurst regards as necessary at this stage of life: 1) ad­
justing to decreasing physical strength and health; 2) adjust­
ing to retirement and reduced income; 3) adjusting to the 
death of a spouse; 4) establishing an explicit affiliation 
with one's age group; 5) meeting social and civic obligations; 
6) establishing satisfactory physical living arrangements. 
The latter two areas, that 1s reaction to the elderly by 
others and conveyance of the concept of aging t. are included 
as they permit insight into how others regard the elderly and 
aging. 
To guide evaluation of the representation of the elderly. 
questions were posed for each category of quantitative and 
qualitative analysis. 
1)	 What is the number of aged characters and aged 
main characters in the text? What 1s the num­
ber of illustrations containing aged characters? 
2)	 What social, civic, and leisure activities and 
occupations do the elderly engage in? What in­
teraction 1s there with other adults and peers? 
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3)	 What is the state of the mental health of the 
elderly? Have the necessary adjustments to the 
changes in the physical state been made? What 
1s the appearance of the elderly character? 
Is old age linked to illness? 
4)	 What behavioral traits, i.e., attitude toward 
self, personality, are indicated? Does the old 
character express emotion? Is there a sense of 
enjoyment of life? 
5) How do other characters react and relate to the 
elderly charac 'cers? Are reactions based on per­
sonality or on age? 
6) How 1s the idea of age conveyed and what is the 
overall statement made about it? 
Each of the 63 books was read in its entirety. A fre­
quenoy count, Evaluation Category 1, was conducted first. 
If a book contained an elderly character, Categories 2~6 
were evaluated qualitatively. Positive or negative portray­
als were determined by whether or not that representation is 
generally approved of, favored by, or sought out by our soci­
ety, and by whether or not the representation is realistic. 
For instance, a grouchy, greedy elderly character would be 
considered to have negative behavioral traits; a stylishly 
dre'ssed grandmother would indicate a positive portrayal as 
part of the category of mental and physical characteristics. 
When information for evaluation of a category 1s not avail­
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able or insufficient, that category 1s omitted from analys1s. 
In Chapter IV a brief summary of findings 1s presented, 
followed by the analysis of individual books, listed alpha­
betically according to author. A summary of the story pre­
cedes each analysis (see Appendix B for complete blbl1ograph~ 
leal information of the novels). 
CHAPTER IV 
RESULTS 
Summary of F1ndings 
The findings indicate that the elderly are represented 
less often in this sample of fiction books than might be ex­
pected. Twenty-five of the 63 books are without any elderly 
characters and an additional six lack sufficient information 
for evaluation, according to the cr1teria. The nature of the 
representation of the elderly was determ1ned ~rom the.rema1n~ 
lng )2 books. It was found that the majority of the books 
present portrayals of elderly characters in minor roles, and 
that many of these are stereotypl0, negative as well as pos­
lt1ve in nature. Overall, however, positive portrayals 
slightly outnumber the negative portrayals. 
When the sample was analyzed quantitatively, it was de­
term1ned that there are proportionately fewer elderly char­
acters present than there are elderly people in the general 
population. Although people 60 years old and over comprise 
an estimated 12% of the population (Older Americans, 1978), 
, 
they make up 7.74% of all characters, 5.16% of main charac­
ters, and appear in 10.29% of the illustrations. The dif­
ferences in the categories of All Characters and Main Char­
acters are significant (£ <.05); the difference in the cate­
gory of I~lustratlons is not significant. The findings are 
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reported in Table 1. 
Table 1 
Distribution of Elderly and Others as All Characters, as Ma1n 
Characters. and in Illustrations 
Total 
Category Number % 
All Characters 
Act·ual 930 100. 
Expected 930 100. 
Main Characters 
Actual 97 100. 
Expected 97 100 • 
."'- .. 
Illustrations 
Aotual 1118 100. 
Expected 1118 100. 
*.:2 < .05 
Others 
Number ~ 
858 92.26 
818.4 88.00 
92 94.84 
85.36 88.00 
1003 89.71 
983.84 88.00 
"f-
%,Elderly 
Number f, 
16.24* 
72 7.74 
111.6	 12.00 
·.4.66* 
5 5.16 
11.64 12.00 
3.06 
115 10.29 
13.4.16 12.00 
To judge the quality of social participation of the eld­
erly, activit1es, occupations, and interactions with other 
adults were considered. Passive activities, such as watch­
lng t~lev1s1on and knitting, predominate, although unusual 
activities such as yoga and poker are also found. Occupations 
are varied, from deck hand and pilot to ticket seller, but 
they are designated for only 22 of the 72 elderly characters. 
Although some old people interact with other adults, twice as 
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many have little contact with others, either liv1ng alone or 
avoiding contact. 
The mental and physical states of the elderly characters 
were also evaluated. When it was poss1ble to determ1ne men­
tal traits, most elderly were found to be competent, with 
their cognitive functions intact. Few show signs of sen1l1­
ty. Descriptions of physical characteristics of the elderly 
are more frequent than those of mental characteristics. Neg­
ative physical traits outnumber the positive or neutral ones, 
and they are usually cosmetio: wrinkles, white hair and/or 
beards, bony appendages. 
Kindness was found to be the most common behavioral 
trait. Very often this 1s combined with cheerfulness, gen­
erosity, or friendliness to produce a one-dimensional char~ 
acter. Sadness and loneliness are also common traits. Sev­
eral exceptional portrayals attribute a variety of traits, 
neither all positive nor negat1ve, to the old person. 
In the sample, the elderly enjoy, from other characters, 
posit1ve reactions such as love, respect, admiration, appre­
ciation, and acceptance. Annoyance, disdain, fear, and other 
negative reactions are less frequent. Reaction is usually 
to the character's personality, not to his age. 
Age is most frequently conveyed by "old" and 'telderly". 
Only 28 of the characters have a stated age or a grandparent 
role, or refer to themselves as old. Of the .63 books, 11 
have elderly characters which are developed and 21 have 
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part1ally developed characters, limiting conveyance of the 
concept of aging. 
Analyses of Individual Books 
Alcott, L. M. Little Women 
SUMMARY: Meg, Jo, Beth, and Amy try to carryon while their 
father 1s away in the Army during the Civil War. With the 
help of their neighbors, Mr. Laurence and his nephew, and by 
their own inner strength, the g1rls and their mother are able 
to endure times of stress until the family 1s reunited. 
~~ALYSIS: The soc1al participation of the two elderly char­
acters is limited. Aunt March lives with her servants, avoid­
ing con~a~t with others, except with Jo, her companion and 
nieoe. Mr. Laurence, a wealthy India merchant, at first iso­
lates himself and his nephew; then, their association 1s pri­
marily with the March family. While Mr. Laurenoe, who has 
kind eyes shaded by bushy gray eyebrows, 1s apparently healthy, 
Aunt March is lame and seldom leaves her chair. Aunt March 
1s an outspoken, domineering, and crochety character who feels 
kindness which she doesn't know how to express. Mr. Laurence 
is proud, imperious, and stubborn. Unlike Aunt March, when 
he recognizes his faults, he 1s able to respond kindly and 
warmly. Their personalities determine why one character 1s 
respected as a distant relative, and why the other 1s loved 
as if he were a member of the family. Both characters, ap­
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proaching 70, show that old age can be a lonely time of life,
 
but Mr. Laurence proves that it does not have to be. Occasion­

ally, but not in reference to the two elderly characters, be­

ing old 1s stereotyplcally equated with be1ng slow, ugly, and
 
having a sour disposition. The na.ture of the representation
 
of the elderly here 1s a combination of positive and negat1ve.
 
Arms trong , W. H. Sounder
 
SUMMARY: For both the black man and his coon dog, Sounder,
 
the night that he 1s arrested for stealing food is the be­

ginning of new sorrows, ending in death. For the son, the
 
hardships of the years that follow are made bearable by the
 
opportunity to get an education.
 
k~ALYSIS: The elderly school teacher, with snow-white hair,
 
mellow eyes, and a gentle VOice, 1s kind. The boy at first
 
thinks that he 1s a little crazy, since "lots of old folks is
 
conjured or addled" (p. 95), but he discovers that the teach­

er 1s not and respects him for his knowledge. ttOld" is the
 
only indication of age so there 1s no conveyance of the con­

cept of aging, but there is a positive portrayal of a char­

acter who happens to be old.
 
Atwater, R. & F. Mr. Popper's Penguins
 
SUMMARY: Mr. Popper, a house-painter, has always wished that
 
he could travel, especially to the Poles. A pengu1n, given
 
to him by a famous explorer, begins a series of events that 
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culminates in Popper fulfilling his dream. 
ANALYSIS: There are no elderly characters. 
Baum, L. F. The Wizard of Oz 
SUMMARY: Dorothy and her dog Toto are taken on a whirlwind 
adventure. Not only does she succeed in ridding the Land of 
Oz of the two wicked Witches, but she sees that her companions 
receive special gifts, a heart, a brain, and courage, before 
she returns to Kansas. 
ANALYSIS: The Witches, except a good witch who has found a 
way to keep herself young and beautiful. are described as 
old, as 1s the Wizard. The Witch of the North has a faoe 
covered with wrinkles; she has white hair and she walks stiff­
ly. The Wizard is bald and also has a wrinkled face. Both 
are frequently described as "11 ttle'·. The Wi tch of the North 
is good; the Wizard 1s wise and kind. The book 1s called a 
modernized fairy tale by its author and, as such, should not 
be analyzed according to stated cr1teria, without reserva­
tion. Cumulatively, however, a stereotyped portrayal of age 
1s eVident, both in the physical traits and 1n the use of 
descriptors, limited primarily to "old", "little", and "good". 
The Witch of the East 1s "so old that she dried up quickly 
in the sun" (P. 14). 
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Blume, J. Are You There, God? It's Me, Margaret
 
SUMMARY: When her family moves to New Jersey, Margaret, 11,
 
qU1ckly makes new friends with whom she can share mutual
 
problems of growing up. Margaret has an additional dilemma.
 
religion, which she must handle alone.
 
ANALYSIS: Four characters are considered elderly. Sylvia
 
Simon, Margaret's paternal grandmother, travels often, en­

joys concerts, shopping, and has many interests, as apparent­

ly does her widower friend, Mr. B1nam1n. The interests of
 
the maternal grandparents seem to be limited to religion.
 
These grandparents are described in the stereotyp1c manner.
 
He 1s bald, With white hair around the edge; she wears "old
 
lady" shoes, black with laces and fat heels. In comparison,
 
Mr. B1nam1n has silver hair; he's tanned as 1s SylVia, Who,
 
with blonde hair and stylish clothes, and a "super sml1e",1s
 
~ttract1ve. The Hutchins are inconsiderate, boorish, stub­

born, and argumentative. The other two are happy, interest­

ing, and independent. SylVia 1s overbearing at times, but
 
she can be tactful and reasonable too. Margaret reacts favor­

ably to SylVia a~d unfavorably to the Hutchins because of
 
their personalities. The portrayal here of the aged is mixed,
 
but since the main character has a very close relationship
 
with Sylvia, the emphasis is on the positive side.
 
38
 
Blume, J. Blubber 
SUMMARY: Jill Brenner and her fifth-grade classmates re­
lentlessly taunt Linda, who 1s overweight and whose meekness 
reinforces their behavior. SUddenly Jill becomes the target 
for the group, but she finds that laughing at herself, along 
with the others, 1s the most effective response. 
ANALYSIS: One of the characters 1s elderly. Great Maudle is 
active, likes yoga, and has the companionship of the man w1th 
whom she is living. Her health is excellent. She's fun-lov­
ing, contemporary, and some call her .tdifferent". Jill's re­
action to Great Maudle 1s not very strong or deep, perhaps 
because this Character's personality seems to be neither. The 
book do~,s... not convey a concept of the aging process, and the 
concept of the aged, based on this character, is superfioial. 
Blume, J. Otherwise Known as Sheila the Great 
SUMM~qy: There are two sides to the ten-year-old main char­
acter. Sheila the Great knows ev·eryth1ng and can do every­
thing. sheila tubman feels that she doesn't know anything 
and that she can't do anything, primarily because of her long 
list of fears. By the end of summer vacation, Sheila is able 
to see herself as a person who 1s between the two extremes. 
ANALYSIS: There are no elderly characters. 
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Blume, J. Tales of a Fourth Grade Nothing
 
SUMMARY: Peter Hatcher thinks his two-year-old brother,
 
Fudge, is a nuisance. Not only does Fudge seem to get all
 
of the attention, but he also 1s a pest. When Fudge swal­

lows Peter's pet turtle, it 1s practically the last straw.
 
ANALYSIS: The grandmother's character 1s not developed suf­

ficiently to evaluate her portrayal in any of the categories.
 
The book does not make a statement about aging or about the
 
aged.
 
Bond, M. A Bear Called Padd1ngton 
SUMMARY: A bear from Darkest Peru 1s found by the Browns at 
the Padd,1ngton train station in London. They take him into 
their family and soon learn that Paddlngton can turn s1mple 
shopping trips, beach and theater excursions, and everyday 
life into unexpected chaos. 
ANALYSIS: Mr. Gruber is the one elderly character. He owns 
a second-hand shop and spends most of his time sitting in a 
chair outside the shop. He doesn't have many acquaintances, 
nor does he go out much. The shopkeeper 1s kind to Paddlng­
ton, sharing advice and interesting stories with him. Pad­
dington likes Mr. Gruber. There is not enough information to 
evaluate Mr. Gruber's portrayal as an old person, although as 
a person, his portrayal 1s positive. 
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Bridwell, N. Clifford's Good Deeds
 
SUMMARY: Tim decides that he, Emily, and her dog, Clifford,
 
should do· some good deeds but all of their deeds turn out
 
wrong. Clifford saves the day, however, and his final good
 
deed earns medals for all three of them.
 
ANALYSIS: There are no elderly characters.
 
Brink, C. R. Caddie Woodlawn
 
SUMMARY: Caddie's family lives in the Wisconsin frontier in
 
the 18608. Maintaining a peaceful existence with the Indians
 
and providing for a large family are main parts o~ the story,
 
but insight into Caddie's acceptance of grOWing up and into
 
her love of being an American pioneer 1s a special feature.
 
ANALYSIS: There are no elderly characters.
 
Bulla, C. R. The Ghost of Windy H1l1
 
SUMMARY: Professor Carver is asked to live at Windy Hill to
 
try to determine whether or not the house 1s haunted. During
 
the month-long stay, he and his family encounter enough mys­

terious situations to suggest that the house 1s haunted.
 
ANALYSIS: The sole aged character, Miss M1gg1e, lives alone
 
in the woods. She does not have any close friends, although
 
she delights in chatting with neighbors. She 1s nimble, has
 
a long, sharp nose and shy, m1schlevlous eyes. She's cheer­

ful t curious, and sprightly; some consider her to be strange,
 
but harmless. Miss M1gg1e conveys the ldea that old age is
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a time of losing one's wits, of no longer being in the ma1n-­
stream of life but only on the periphery, as her "strange" 
actions are a focal point of the story. 
Burnford, S. The Incredible Journey 
SUM1'1ARYs A journ·ey by a Siamese cat, a Labrador retriever, 
and a bull terrier takes the animals over almost 300 miles of 
Ontario wilderness. For four weeks the animals are confront­
ed by nature's perils and by hunger. but they are able to 
survive because of a deeply rooted hom1ng instinct, their 
loyalty to each other, and an occasional human kindness. 
ANALYSIS: By definition of this study, four characters are 
old. One, the bull terrier, needs the most ass1stance on the 
Journey as his eyesight 1s poor and he tires easily. However, 
he 1s also a valuable member of the trio, providing food and 
companionship, and even saving the retriever's life. The 
human elderly characters live in isolated areas. Mr. and Mrs. 
Mac Kenzie apparently are in good physical and mental health, 
having many activities to keep them busy, yet contnet. The 
other old man, of small and bent stature, lives alone. He 
hobbles but manages to get around. He 1s kind, but his mind 
1s confused. The concept of old age presented here 1s limit­
ed but realistic, and therefore of a positive nature. 
Burton, V. L. Mike Mulligan and His Steam Shovel 
SUM.l\1ARY: Mike and Mary Anne, a steam shovel, worked many 
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years together. Eventually, compet1 tlon from newer shovels --­

begins to force them out of business., When they dig a cellar
 
for a new town hall, Mike and Mary Anne f1nd it's the beg1n~
 
n1ng of a new career.
 
ANALYSIS: There are no elderly characters.
 
Byars, B. The P1nballs
 
SUMMARY: Three children who have unhappy family backgrounds
 
are placed in a foster home. Each has his own special prob­

lem, but l1ving together and becoming friends helps the chil­

dren to deal with the problems and to realize they are not
 
really like p1nballs.
 
ANALYSIS: The twins tended their garden and watched tele­

vision. Apparently they didn't socialize as they cared for
 
a child for six years before anyone learned about it. The
 
sisters were almost deaf, had failing eyesight, and needed
 
canes to get around. When they broke their hips, they never
 
recovered and died at 88. Forgetfulness, and perhaps senl1~
 
1ty, were present. They did not show any emotion toward the
 
boy; he did not love them because he had not been taught what
 
love was. Old age, as depicted in this story, is a time of
 
loneliness, failing mental capacity, and illness resulting
 
in death. The old characters are to be p1tied. Wh1le the
 
portrayal 1s not pleasant, it 1s not stereotyplc. It does
 
show what can happen and, in this sense, it is positive.
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Byars, B. The Summer of the Swans 
SUMMARY: Sara thinks her fourteenth summer is the worst one 
ever. For some reason unknown to her, her life is like a 
huge kaleidoscope, containing the same elements as other years, 
but producing unpredictable designs. The disappearance of her 
mentally retarded brother is the beginning of Sara's emergence 
from her world of preoccupation with herself. 
ANALYSIS: There are no elderly characters. 
Cleary, B. Henry Huggins 
SUMMARY: Henry finds a stray dog. This story tells of their 
adventures together, beginning with Henry's struggles to get 
his new dog home, first on the bus and then in a police car, 
and ending with the arrival of Ribsy's former owner who wants 
to have the dog back. 
ANALYSIS: There are no elderly characters. 
Cleary, B. The Mouse and the Motorcycle 
SU~1ARY: Ralph lives in a mousehole in Room 215 of the Moun­
tain View Inn. His life is changed by a boy who stays in the 
room for several days. The boy's miniature motorcycle gives 
Ralph a taste of excitement and freedom. 
ANALYSIS: Old Matt 1s the handyman and bellboy at the hotel. 
He 1s friendly to the boy and the mouse, both of whom like 
him in return. He is a minor character and there 1s no other 
information on which to judge his portrayal. Consequently, 
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the book conveys a limited positive idea of old people. 
Cleary, B. Otis Spofford
 
SUMMARY: Otis loves to stir up exc1tement, especially at
 
school. When he 1s called to the principal's office for
 
cutting Ellen Tebblts' hair, however, he realizes that he
 
has gone too far. It 1s Ellen herself who finally "per­

suades" Otis to change his ways.
 
ANALYSIS: There are no elderly characters.
 
Cleary, B. Ramona and Her Father
 
SUMMARY: When Ramona's father loses his job, all the family
 
members are affected, but for seven-year-old Ramona, the time
 
is especially trying.
 
ANALYSIS: There are two elderly characters in the book.
 
Mrs. Kemp, the grandmother of a friend of Ramona, 1s met too
 
briefly to be evaluated according to any of the criter1a.
 
Mrs. SWink, a Widow, 1s apparently active, attending a pot­

luck supper, driving her own cart and working on craft pro­

jects. She wears polyester pant suits, an indication that
 
she is conscious of styles. She 1s in good physical and men­

tal health. This character 1s kind, has a sense of humor,
 
and can reminisce without living in the past; Ramona enjoys
 
being with her. Mrs. SWink's portrayal is a positive one,
 
and, although she is a minor character, she 1s a good repre­

sentative for the elderly.
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Cleary, B. Ramona the Brave 
SUMMARY: Ramona finds that her first-grade teacher 1s not 
as understanding as her teacher in k1ndergarten was. The 
story tells of Ramona's struggles to deal with a world which 
seems to be unsympathetic to the trials and tribulations of 
being six years old. 
k~ALYSIS: Although three characters meet the de~lnltlon of 
elderly, two workmen are only introduced and cannot be eval­
uated according to the criteria. Mrs. Kemp, the grandmother 
of a friend of Ramona, wears glasses with purple frames. She 
babyslts, knits, and watches television. Ramona perceives 
that her babysitter is not interested in her, so she does not 
care for the woman. The message that can be conveyed about 
old people 1s that they are uninterested in others and un­
interesting themselves. 
Cleary, B. Ramona the Pest 
SUMMARY: Ramona has looked forward to starting kindergarten 
all of her life. She loves her teacher and she loves school, 
most of the time. In spite of her efforts not to be a pest 
and to do everything right, Ramona learns that going to 
school involves much more than she had originally thought. 
ANALYSIS: There are no elderly characters. 
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Cleary, B. Rlbsy 
SUMMARY: What begins as an ordinary trip to the shopping 
center turns into a series of adventures for Henry Huggins' 
dog. He suffers catastrophes, such as a violet bubble bath 
and expulsion from school, before he 1s reunited with Henry. 
ANALYSIS: The story contains two elderly characters. The 
description of the old man 1s limited to the ~act that he 1s 
kind and shuffles when he walks. Mrs. Frawley belongs to a 
club which meets once a month and she attends church. She 
has few other activities, since failing eyesight has caused 
her to give up crocheting and reading. She's so lonely that, 
when she finds the dog, she treats him as a person to ease 
the loneliness. The picture one receives from her, and from 
her club members, 1s that old age 1s a sad, empty time of 
life. The elderly of this book are not part of the world due 
to phys1cal impairments, lack of interests (except in grand­
children), loss of a spouse, and,ln some instances, loss of 
control over their lives. 
Cleary, B. Runaway Ralph 
SUMMARY: Ralph wanted to be free to do as he pleased. That 
is Why the mouse leaves home and begins a life of adventure 
at Happy Acres Camp. He discovers that running away 1s ne1th~ 
er as fun nor as simple as he had anticipated. 
&~ALYSIS: Matt, the hotel's handyman, 1s the only elderly 
character. He's fond of children, who like him in return. 
47
 
He's a minor character who apparently is wise and understand~~ 
1ng and he presents a limited positive portrayal of the eld­
erly. 
Collier, J. L. The Teddy Bear Habit
 
SUMM~~Y: A teddy bear, which he received when he was born,
 
helps George get through tight situations such as music audi­

tions. Besides giving George confidence, the bear also gives
 
a thief a place to hide some jewels. When George has to get
 
along without the bear, he realizes that he has kicked the
 
teddy bear habit.
 
ANALYSIS: The story contains two old men. The doorman has
 
a face the color of a speckled banana and Carl, who works in
 
a dryclean1ng store, has silvery hair and a grandfather look.
 
George reacts with some annoyance to these characters because
 
they complicate this life. George has negative ideas about
 
other old people Who, while they are not characters in the
 
sense that they take part in the story, are observed by him.
 
These old people are lazy, dirty, and confused. Though the
 
two men are not in themselves a basis for a negative portray­

al, the overall effect of the book produces one.
 
Conford, E. Felicia the Critic
 
SUMMARY: To Fe11cia, giving criticism comes naturally. When
 
she discovers that it is not often welcomed, even though it
 
is offered constructively, she decides to abandon her attempts
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to be helpful. After an 111~planned venture, her friends 
realize that perhaps Felicia does have a talent that can be 
useful, when it 1s offered and received in the right spirit. 
ANALYSIS: There are no elderly characters. 
Dahl, R. Charlie and the Chocolate Factory 
SUMMARY: Charlie and four other children are the lucky win.. 
ners of a tour of the Wonka Chocolate Factory. The wonders 
Which they see on the tour bring out the worst in all of the 
children, except Charlie, and they suffer unusual calamatles 
for their misbehavior. Charlie 1s chosen to learn the secrets 
of the chocolate business so he can run the factory when he 
grows up. 
&~ALYSIS: There are five old people in this story. For 20 
years, all four of Charlie's grandparents have spent their 
days and nights in a bed, which they share, dOZing the time 
away, With noth1ng to do. They are as bony as skeletons, with 
scraggy necks, and they are as shriveled as prunes. In spite 
of their inactivity, their physical health 1s good and they 
are mentally competent. They are sad most of the time and the 
only bright spot in their lives is Charlie, whom they love 
unselfishly. Gr~~dpa Joe, when he accompanies Charlie on the 
tour, has no trouble keeping up the rigorous pace and 1s as 
excited as Charlie. The grandparents are allover 90. Willie 
Wonka's age is not known, but he oalls himself old. His ap­
pearance 1s dapper; his eyes seem to tWinkle; hets extremely 
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agile. His enthusiasm 1s contagious and others are enchanted 
by him. Readers of the story are likely to focus on the four 
gra~dparents as elderly characters, but not on Willie Wonka; 
they look and act "old", but he doesn't. Although, alone, 
Grandpa Joe's portrayal 1s largely positive, that of the re­
maining grandparents 1s largely stereotyp1c and negative and 
1s the one most likely to have the greatest impact on young 
readers. 
Dahl, R. Charlie and the Great Glass Elevator 
SUMMARY: Though Charlie, his family, and Willie Wonka, who 
are traveling in the glass elevator, intend to return to the 
chocolate.~ factory, they are hurled into space. After heroic 
adventures, such as defeating the Vermlclous Knlds, they re­
turn to the factory where three of the old grandparents ex~ 
per1ment with a pill which allows them to change their ages. 
ANALYSIS: Willie Wonka's portrayal as an elderly character 
is discussed in the analysis of Charlie and the Chocolate 
Factory. Miss Tibbs, the e1ghty-n1ne-year-old Vice President 
of the United States, 1s a huge woman with a Whiskery. chin., 
She is domineering and people cower before her. Char11e's 
four grandparents are the remaining elderly characters. They 
are healthy and spry, despite the preference of three of them 
for remaining in bed. Other physical traits were described 
in the analysis of Charlie and ~he Chocolate Factory. Here, 
their behavior is spunky, cantankerous, inqUisitive, and 
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sometimes rude. By the end of the book, they are happy and -­
excited about their new lives. Due to the exaggerated physi­
cal aspects of aging, this book, too, presents a predominant­
ly negative view. A song tells of a pill which makes people 
young and frees them from their problems; it seems to say 
that old age is to be avoided, or at least dreaded. 
Dahl, R. James and the Giant Peach
 
SUMMARY: James, 7, lives with his two mean aunts. An old
 
man, a. stranger, gives James magic green "things" which pro­

duce the giant peach and its unusual inhabitants. Then be­

gins the odyssey which takes James and the others to New York,
 
far away .from Aunt Sponge and Aunt Spiker.
 
ANALYSIS: A mysterious little old man has a long nose, bris­

tling black Whiskers, and is bald. He hobbles, leaning on a
 
stick. Old-Green-Grasshopper 1s too old to be a pest any
 
more. Not only is there insufficient information for eval­

uation, the book is a fantasy and shouldn't be analyzed ac­

cording to the criteria, in spite of the stereotyp1c physi­

cal descriptions.
 
Dixon, F. W. Hunting for Hidden Gold 
SUM~ARY: Mike Onslow thought his partner had run off with 
the gold that they had discovered 25 years ago. The Hardy 
boys find out what really happened and, in the process, solve 
the mystery of a payroll robbery. 
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M~ALYSIS: Mike, a tranper, lives alone in an 1solated area. 
as does Ben. Mike has wrinkles and both have white hair. 
Both are independent, apparently in good physical and mental 
health. Although some think Ben imagines what he says he 
sees, in reality his mind is sharp. Neither character t .ts".4e­
veloped fully enough to convey an overall statement of age. 
Ellis, M. Flight of the White Wolf 
SUMMARY: Russ had raised Gray from the time he was a pup at 
the family's kennel in the Kettle Moraine State Forest in 
southern Wisconsin. When the wolf gets loose.and 1s being 
hunted, Russ knows the only way to save him is to lead him to 
the Nicolet State Forest where he will be protected by law 
and will be with other wolves. With hunters on their trail, 
the two make the trek North. 
ANALYSIS: There are no elderly characters. 
Fitzgerald, J. D. The Great Brain 
SUMMARY, The story takes place in a small town in Mormon 
Utah in 1896. Tom, 10, 1s known as the Great Brain because 
he can make almost any situat10n a profitable one, profitable 
usually for himself, but occasionally for others too. 
ANALYSIS: Able Glassman, small with a gray beard, realized 
that he was getting too old to continue traveling as a peddler. 
A favorite with the children and adults, Ab1e was fr1endlYt 
kind and gentle. He was also extremely proud, too proud to 
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ask for money which he knew he couldn't repay, but which would 
have saved his life. His tragic death is explained as the re­
sult of the insensitivity of his friends. This portrayal of 
an old man is very positive. 
Fitzhugh, L. Harriet the Spy 
SUMMARY: Harriet, 11, plans to be a writer when she grows up. 
She 1s advised by her governess to be observant and to write 
everything down. Trouble erupts for Harriet when the content 
of her notebook becomes known. 
ANALYSIS: Mrs. Golly and Miss Harris, a teacher, are elderly­
characters. Mrs. Golly 1s described as "a woman who never 
had any.1~terest in anyone else, nor in any book, nor in any 
school, nor in any way of life, but has lived her whole life 
in this room, eating and sleeping and waiting to die" (p. 18). 
A huge woman, With a toothless grin and d1sheveled clothes, 
she is apparently reta.rded. She laughs, screams, and be-comes 
sad, but she doesn't really comprehend what 1s going on. The 
teacher, too old to move around the classroom, has bony, claw­
like hands covered with brown spots, and she terrifies Harriet 
with her mean looks. Harriet views Mrs. Golly as a cur10sity 
and barely tolerates the teacher. The portrayal of many of 
the adults in this book 1s negative, but that of the elderly 
is especially so. In addition, Harriet expresses stereotyplc 
impressions of old people in general and thus conveys her own 
negative attitude toward them. 
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George, J. C. Julie of the Wolves
 
SUMMARY: To escape a home situation which she finds intoler­

able t a young Eskimo girl runs awa.y, heading toward San Fran­

c1sco. While crossing the barren North Slope of Alaska on
 
foot, she develops an understanding of her heritage and of
 
her Esk1mo world which is being irreversibly altered by civ­

ilization.
 
ANALYSIS: There are not any elderly characters.
 
George, J. C. My Side of the Mountain 
SUMMARY: Sam Grlbley, inspired by stories about his great­
grandfather's farm in the Catskill Mountains, leaves -his home 
to find this land and to live totally independently. For 
more than a year he is content and happy with this existence. 
Gradually, however, he 1s joined by others who want to share 
this way of life. 
ANALYSIS: Both of the elderly characters in this book live 
alone. Mrs. Fielder 1s a little old lady with Wiry arms like 
crayfish plnchers; she's physically active, mentally alert, 
and takes an active part in community affairs. Bill 1s also 
physically active and alert. Mrs. Fielder is strong-willed 
and her concern for Sam brings both amusement and annoyance 
from him. Sam genuinely likes Bill and respects him for his 
friendly, understanding nature. The portrayals of the n1nety­
seven-year-old Mrs. Fielder a~d of "old'· Bill are positive, 
remarkably free from stereotype. They are limited in scope 
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as neither character has a large role. 
Haywood, C. Eddie's Valuable Property
 
SUMMARY: When his father 1s transferred and the family must
 
move, Eddie is sad to leave his friends and all the "valu­

ables" which he has collected. Because he's outgoing and
 
full of surprises, he makes new friends easily and discovers
 
that his new home has valuable items too, including a c1gar­

store wooden Indian.
 
&~ALYSIS: There are no elderly characters.
 
55
 
treats them k1ndly, generously, and honestly, and that 1s how 
they react to her. Mrs. Frankweller 1s a multi-dimensional 
charaoter who, since she also happens to be 82, presents a 
positive portrayal of aging and the aged. 
Lawson, R. Ben and Me 
SUMMARY: Ben is Ben Franklin and Me 1s Amos, a mouse. The 
discovery of a manuscript written by Amos, who was a long­
time acquaintance of Ben, sheds new light on the life and 
contributions of that illustrious American statesman, inven­
tor, and author.
 
ANALYSIS: According to Amos' diary, Ben 1s extreme.ly active,
 
inqUisitive, persistent, and rather vain. Although at the
 
end of the book Ben celebrates his eighty-first birthday, he
 
has not changed noticeably. Character1zation 1s not a focal
 
point of the story. For this reason. and because the charac~
 
ter 1s a historical figure, evaluation of this portrayal 1s
 
not made.
 
L'Engle, M. A Wrinkle in Time
 
SUMMARY: A physicist has d1sappeared While working on a gov­

ernment project. His children and a friend of theirs possess
 
unusual abilities in this science fiction story. They help
 
rescue Mr. Murry from another planet, exploring the fifth di­

mension, a wrinkle in time, in the process.
 
ANALYSIS: Mrs. Whatsit, Mrs. Which, and ~~s. Who are elderly.
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In fact, Mrs. Whatsit 1s 2,379,152,497 years old. However, 
1t 1s impractical for t~e purposes of this study to assess 
the portrayals of these supernatural characters by the pre­
determined criteria as time, and hence age. has no meaning 
here. 
Lindgren, A. Plppi Longstocklng 
SUMMARY: The story recounts the absurd adventures of n1ne­
year-old P1pp1 and her playmates. Plpp1 lives in. a large 
house with a horse and a monkey, but no grown-ups, and she 
captivates her friends with her unusual talents. 
ANALYSIS: A "dear old lady" 1s a ticket seller who 1s re­
garded as a nuisance by Plppl. The minor role which th1s 
character has does not .permit evaluation or the portrayal. 
However, through other descriptions in the book, a negative 
picture of old people 1s presented. An example is Plpp1's 
equating an old man with a "Th1ng", which could be kept in 
a little rabbit hutch and fed with dandelions. 
Lucas, G. Star Wars 
SUMMARY: A rebellion force of the Old Republic 1s working 
to defeat the New Order which as instituted a re1gn of ter~ 
ror among the worlds of the ga.laxy. Luke Skywalker and Ben 
Kenobl, aided by two androids which have the key to the de­
struction of the enemy, defeat Darth Vader and the Imperial 
forces. 
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ANALYSIS: One old man, a veteran pilot, gives his life for 
the Old Republic. The second elderly character, Ben Kenob1, 
has been a herm1t for many years. His face is wrinkled and 
scarred, and he has a beard. He's strong, qUick, and 1s ad­
mired by Luke for both past and present heroic deeds. This 
important character presents a positive portrayal of the eld­
erly even though, in th1s scienoe fict10n novel, the portray­
al 1s necessarily of a different nature than others in the 
study. 
Milne, A. A. Wlnnle-the-Pooh
 
SUMMARY: Christopher Robin and Wlnn1e-the-pooh are remind­

ed of the. adventures which they have had with their friends,
 
Rabbit, Piglet, Eeyore, Owl, Kanga, and Roo.
 
ANALYSIS: There are no elderly characters.
 
O'Brien, R. C. Mrs. Frisby a~d the Rats of Nimh 
SUMM...4.RY: One hand washes the oth.er. The very intelligent 
rats of Nimh help Mrs. Frisby to save her family and she, in 
turn, helps the rats who are threatened with extermination. 
ANALYSIS: Mr. Ages, a mouse with graY-White fur, 1s nimble 
in mind and body. The owl's wisdom has increased with his 
age; in fact, age seems to afford both characters prest1ge. 
While the emphasis is on plot, rather than on characteriza­
tion, what does exist is positive. 
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O'Dell, S. Island of the Blue Dolphins 
SUMMARY: The story, based on legend, tells of a young Indian 
girl's life on an island in the Pacific, after her family and 
all other tribesmen have left in searoh of a better life. 
She must prOVide her own food, shelter, and protection. The 
story conveys the girl's love for this type of existence and 
for the an1mals who are her companions. 
ANALYSIS: There are no elderly characters. 
Parish, P. Amelia Bedel1a
 
SUMMARY: Amelia almost loses her new job as a maid. She fol­

lows directions, ·such as drawing the drapes, dressing the
 
chicken,. and putting the lights out, to the letter.
 
ANALYSIS: There are no elderly characters.
 
Peck, R. N. Soup 
SUMMARY: The story, wh1ch takes place 1n a s~all Vermont 
town, recalls the author's boyhood friendship With Luther 
Wesley Vinson, or Soup, as he preferred to be called. Their 
adventures, whipping apples, rolling barrels, and smoking 
corn silk, among others, are vividly and humorously described. 
ANALYSIS: Mr. Diskin, the owner of a junkyard, 1s described 
as old; his hands resemble white claws and he usually sits 
in a rocking chair. He is a friend to the children and has 
a sense of humor. He openly shows disappointment when the 
boys try to cheat him. Through this character, a limited, 
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mixed portrayal of age 1s presented; negatlve physical attrl--··· 
butes are combined with positive behavioral traits. 
Rawls, W. Where the Red Fern Grows 
SUMMARY: To a boy living in the Ozarks, life without a coon 
hound 1s unbearable. So it 1s for Billy until he 1s able to 
get, through his patience, perseverance, and hard work, two 
pups. This is the story of Billy and these dogs; their 
learning to work together, their adventures and triumphs,
 
and their parting.
 
ANALYSIS: Billy t S grandpa owns a country store. He has
 
gray, almost white hair; his hands are wrinkled and they
 
tremble; he wears spectacles. These traits are secondar7 to
 
h1s physical robustness. Grandpa expresses love, anger, joy,
 
and pain. Sometimes he 1s too boastful about his grandson,
 
whom he understands better than the parents do. He 1s loved
 
and respected by family and associates. Through his rich ex­

periences and his personality, grandpa presents a positive,
 
yet realistic, portrayal of an old person.
 
Hey, H. A. Curious George
 
SUMMARY: George, an African monkey, is brought from his home
 
to live in a zoo. His curiosity about hats, fly1ng, tele­

phones, and balloons delays his arrival at the destination.
 
ANALYSIS: There are no elderly characters.
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Roberts, W. D. Don't Hurt Laurie I 
SUMMARY: For eight years, Laurie's mother has been physical­
ly abusing her, but she has been afraid to tell anyone and 
has made excuses for her injuries. Finally, Laurie finds 
comfort in the first friend she has ever had and hope for a 
happier life, when her stepfather and grandmother understand 
what 1s happening to her. 
ANALYSIS: Nell, Laurie's grandmother, dresses .attractively, 
has a nice face, and 1s plump. Although she 1s oocasionally 
lonely, she doesn't dwell on it. She's outgoing, generous, 
and loves her grandchildren, as they do her. Laurie also 
trusts her enough to seek her help, wh1cn she willingly gives. 
The elder~Yt as represented by this grandmother, receive a 
positive portrayal. 
Rockwell, T. How to Eat Fried Wor~s 
SUMMARY: A bet almost breaks up the friendship among four 
boys. Billy accepts the dare to eat one worm a day, for 15 
days, and in return he 1s pro~ised $50. Compelled by the de­
sire for money for a minibike, Billy finds there are many 
ways to prepare a worm. 
ANALYSIS: There are no elderly characters. 
Seldon, G. The Cricket in Times Square 
SUMMARY: A cricket from Co~~ect1cut finds himself in a sub­
way station in Times Square. He 1s adopted as a pet by Mario 
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whose parents operate a newsstand there. Although in the be~ 
g1nning the cricket 1s a persona non grata to Mama and Papa 
Bellini, he redeems himself by bringing fame and, more im­
portantly, money to the family. 
ANALYSIS: Sal Fong, an elderly store keeper, and his very 
old friend, who has a long, thin gray beard and sits in a 
rocking cha1r, are kind to Mario, advising him about. how to 
care for his cricket. They are treated with respect by Mario, 
in part due to their behavior and in part out of deference 
for their age. These are minor characters and so, While the 
portrayal 1s pos1 tive, 1 t 1.s not well-developed enough to be 
more than one-dimensional. 
Sendak, M. Where the Wild Things Are 
SUMMARY: Because he's acting like a wild animal, Max 1s sent 
to bed without his supper. He dreams of excitement in a land 
of wild things, but he becomes lonely. When he awakes, he 
knows he t s returned to a pJ.ace where he won t t be lonely. 
ANALYSIS: There are no elderly charaoters. 
Seuss, Dr. The Cat in the Hat
 
Summary: The title character entertains two children while
 
their mother is away. When she returns, there is, fortunate­

ly, no trace of the Cat in the Hat, or the red box with Thing
 
One and Thing Two, or the mischief that occurred that day.
 
~~ALYSIS: There are no elderly characters.
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Seuss, Dr. Green Eggs and Ham
 
SUMMARY: Sam~I-am offers green eggs and ham, served in a
 
variety of ways, but his offer 1s always refused. Finally,
 
he persuades his friend to try it and he likes it.
 
ANALYSIS: There are no elderly characters.
 
Seuss, Dr. Horton Hatches the Egg
 
SUMMARY: Horton faithfully tends the egg of a friend. Be­

cause an elephant sitting on a nest in a tree 1s somewhat of
 
an oddity, he 1s taken to a circus and travels to Palm Beach
 
where he hatches an elephant-bird.
 
ANALYSIS: There are no elderly characters.
 
Slote, A. Hang Tough. Paul Mather
 
SU~~ARY: At 12, Paul is a first rate Little League pitcher.
 
He also has leukemia. With a great deal of determination,
 
and w1th the help of an understanding doctor, Paul helps to
 
make the season a winning one for his team.
 
ANALYSIS: Nurse Brody has gray hair. She is tough on the
 
surface, but underneath she is soft-hearted; she tends to
 
her patient's soul and spirit as well as to his body. She
 
and Paul have a mutual respect and an understanding of each
 
other. Nurse Brody is described as old only once and 1s a
 
minor Character, but she does prOVide a positive portrayal
 
of a person who happens to be old.
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Taylor, T. The Cal 
S~IMARY: Phillip, 11, and Timothy, over 70, are marooned on 
a remote Caribbean island after the freighter on which they 
were traveling 1s torpedoed during war-time. The story tells 
of the friendship between the old West Indian and the young 
American who becomes blind, of the boy's effort to adjust to 
his blindness, as well as of their struggle to surv1ve. 
ANALYSIS: At the time of the accident, Timothy 1s a deck 
hand. He's in excellent physical condition; this and his 
knowledge of the sea prevent their plight from being hope­
less. Timothy 1s competent, kind, understanding, and he ac­
cepts the responsibility for the boy's welfare. The charac~ 
ter 1s well-developed, displaying a range of emotions. A 
bond 1s formed between the two which transcends the barriers 
of age and race. In this book, chronological age has little 
importance; the focus is on individuals. The aging process, 
resulting in death, 1s seen as a continuum w1th no point on 
it being superior to any other. The overall representation 
of the elderly character is extremely positive. 
Twain, M. The Adventures of Tom Sawyer 
SUMMARY: In a Mississippi River town about 1840, Tom Sawyer's 
ouriosity, propensity for adventure, and adroitness at getting 
out of tight spots prOVide exciting entertainment. By the 
story's end, he and Huck Finn, who have seldom been in the 
good graces of family or townspeople, enjoy a neW-found esteem 
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as a result of their heroic deeds. 
ANALYSIS: The story contains two elderly characters. Aunt 
Polly has gray hair and wears spectacles. She calls herself 
old and applies the cllch~s of age, old fools are the biggest 
fools and an old dog can't learn new tricks, to herself. In 
truth, she 1s more alert and agile then she would lead one 
to believe. Mr. Jones apparently is also active and compe­
tent, and both characters are loved and respected. The char­
aoters are minor and their portrayals are not developed so 
as to present a statement of aging. Based on Aunt Polly's 
character there 1s, however t evidence of a stereotyped por­
trayal. 
Waber, B. Ira Sleeps Over 
SUMMARY: Ira is invited to spend the night with a friend. 
Since it's the first time he has slept away from home, he 1s 
faced with a dilemma: Should he take his teddy bear and risk 
being laughed at or should he leave it at home and hope that 
he can get along without it? 
&~ALYSIS: There are no elderly characters. 
Warner, G. C. The Boxcar Children 
SUMMARY: After the death of the1r parents, four children run 
away. They live happily and independently until one of them 
becomes 111. While she is recovering, they become friends 
with an older man who they eventually learn is their grand­
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father.
 
ANALYSIS: The grandfather 1s described as young-looking, not
 
old with white hair; he's kind, loving, and generous. The
 
portrayal of this figure 1s limited. Consequently, the in­

formation that 1s presented creates a flat, uninteresting
 
character who happens to be elderly.
 
White, E. B. Charlotte's Web
 
SUMMARY: Wilbur 1s saved from death when he is a piglet and
 
aga1n when he reaches the age for butchering. Knowing that
 
she cannot change her own fate, Charlotte gives meaning to
 
her brief life by making it possible for her good friend Wil­
bur to live out his days with distinction.
 
ANALYSIS: Charlotte, a sp1der, ages in the book, but almost
 
to the end of her life she is industrious. She's gregarious,
 
kind, loyal, and wise. She's the best loved and most re­

spected of the farm family. Through Charlotte, aging and
 
death are seen as natural occurrences; she also shows that,
 
by doing for others, it's possible to make life more than a
 
brief span between birth and death. If young readers learn
 
about Charlotte, they will also gain a positive idea about
 
aging. 
White, E. B. Stuart Little 
SUMMARY: Stuart, unlike the rest of his family, 1s only two 
inches tall and resembles a mouse very much; in fact, some 
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even think he 1s a mouse. His unusual adventures include a
 
search for Margalo, a bird who 1s his closest friend but has
 
mysteriously disappeared.
 
ANALYSIS: There are no elderly characters.
 
Wilder, L. I. Little House on the Prairie
 
SU~~ARY: The Ingalls fam1ly travels in a covered wagon West,
 
from Wisconsin, to Kansas. After a year of homesteading,
 
which 1s described in this book, Pa learns that their land
 
will be restored to the Indians and so the family moves on.
 
ANALYSIS: There are no elderly characters.
 
CHAPTER V
 
CONCLUSION
 
Summary 
The data presented in this study indicate that, in this 
sample of fiction books for children, the elderly are under­
represented according to expectation of representation, based 
on current demographic patterns. The representation of the 
elderly ls, primarily, as underdeveloped, one-dimensional 
characters. The nature ·of the limited portrayals ls, how­
ever, predominantly positive, although stereotypes, positive 
as well ~§ negative, are encountered. These findings are 
similar to those of Ansello (1976b), Barnum (1977b), Peter­
son and Karnes, Seltzer and Atchley, and Storey; they are 1n 
opposition to the findings of Blue. 
Discussion 
In this sample of books, an omission of old people 1s 
eVident. From the elderly characters that do appear, it 1s 
possible to isolate the most common elements in the categories 
studied: 
Social participation. A feeling of isolation or separa­
tion from the rest of the world 1s frequent. There is often 
too much time and too little to do. Interests are few and 
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passive in nature. 
Mental and physical characteristics. Healthy minds and 
bodies are more common than infirmities to these characters. 
The wrinkles and gray hair which are attributed to most old 
characters, as well as additional physical traits, are cos~ 
met1e, not interfering with the ability to function normally. 
Behavioral traits. Outward displays of kindness, help­
fulness, and generosity are common. Feelings, except of 
loneliness, are not frequently expressed. A definite absence 
of individua11ty 1s conveyed. 
Reaction to the elderly by others. Reactions are re­
sponses to the character and to his personality, not to an 
age bias. 
Conveyance of the concept of aging. There is not a 
strong conveyance of this concept. Most of the old charac­
ters h~ve little impact on what transpires. They are visible 
but lack the substance required in order to make their pre­
sence felt. 
It is concluded that ageism does occur in this sample 
of books. This conclusion 1s based both on the limited num­
ber of elderly characters and on the limited scope of their 
character development. It does not imply that there 1s a 
conscious discrimination based on age. Several books which 
contain multi-dimensional views of the elderly and aging are 
Are You There God? It's Me, Margaret (Blume), The Cay (Tay­
lor), Charlotte's Web (White), From the Mixed-up Files of 
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Mrs. Basil E. Frank~el1er (Konlgsburg), and Where the Red 
Fern Grows (Rawls). Several also contain predom1nantly 
stereotyplc views. Among these are Charlie and the Choco­
late Factory (Dahl), The Ghost of Windy Hill (Bulla), Char­
lie and the Great Glass Elevator (Dahl), and Ribsl (Cleary). 
Qualifications 
It was expected that analysis would be based on charac­
ters who met at least one of the criteria for elderly. In 
several cases, it was evident that "old" was used as a term 
of affection, not as an indication of age, and those charac­
ters so described were omitted from count. Use of a minimum 
of two criteria would have prevented any confusion resulting 
from this unanticipated situation. 
Also, after reading the books, it was determined that 
fairy tales, such as The Wizard of Oz (Baum), and tales of 
the supernatural, such as A Wrinkle in Time (L'Engle). did 
not allow evaluation consistent with that of the other books. 
Therefore, while they are included for quantitative analysis, 
their portrayals of the elderly are not part of the conclu­
sion derived from qualitative analysis. 
Finally, the conclusion of this study 1s based not only 
on the elderly charaoters in the books, but also on the oc­
casional attitudes which are expressed by other characters 
toward old people and aging. For instance, in Harriet the 
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~ (Fitzhugh), a story, made up by the title character about 
an old man who eats only oatmeal because he has no teeth and 
then 1s beaten by robbers because he has no food for them, 
is included in the overall evaluation of that book. 
Imnllcat10ns 
Although in earlier times aging was a rarity, today it 
is a faot of life for the majority of us. The concept of 
aging, however, has char}ged. The chronologically old are be­
coming less elderly and aged physically. They are better 
educated than old people in the past, and they are better 
prepared for continuing their activ1ties into their later 
years. When the three oldest books in this sample, as de­
term1ned by or1g1nal copyright dates, and the three most re­
cent books are compared in respect to the portrayal of the 
elderly, the former (Little Women, Alcott, 1868; Tom Sawyer, 
Twain, 1876; The Wizard of Oz, Baum, 1900) contain predominant­
ly stereotyped, one-dimensional characters and the latter 
(Don't Hurt Laurie! Roberts, 1977; The Plnballs, Byars, 1977; 
Ramona and Her Father, Cleary, 1977) contain predominantly 
multl-facted characters. It's possible that the books are 
reflecting society's changing view and that, in the time to 
come, more positive portrayals will reflect more positive at­
titudes and vice versa. 
In education there must be a concerted effort to make 
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available to children a variety of books of good quality, 
both in style a~d in content. Even the books with less de­
sirable portrayals of age can be used effectively, for a 
basis of comparison, if educators have provided the children 
with the skills of critical reading and evaluation. The ob­
ject 1s not to idea.lize old age, or to turn elderly charac­
ters into superpeople, but to nurture the concept that each 
person ,is unique and that each person grows old in a unique 
manner. "Sorrows Q.'ld joys are not coordinated wi th the cal­
endar. Let us have books for children that affirm the 1ndl~ 
vldua11ty of people, regardless of their age" (Benne). 
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Letter requesting permission
 
to conduct survey and survey
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6101 N. Denmark St. 
Milwaukee, Wi. 53225 
March 22, 1979 
78 
Mr. Robert Goll, Assistant Superintendent-Instruction 
Leland School 
700 N. Sunnyslope Rd. 
Elm Grove, Wi. 53122 
Dear Mr. Goll: 
In partial fulfillment of the requirements for a Mas­
ter of Arts degree in reading at Cardinal Strltch College, 
I am studying the representation of the elderly in children's 
literature, specifically in fiction books. 
To ascertain which fiction books elementary school age 
children are currently reading most frequently and/or flnd­
ing most enjoyable, I would like to know if it 1s possible 
to submit the attached questionnaire to teachers and I1brar­
1ans ~n .. the elementary schools of the Elmbrook School Dls­
tr1ct. From the responses, I would hope to obtain a sample 
of popular fiction books. The books would then be analyzed 
to determine whether the elderly are represented and, if 
they are, in what ways. 
To avoid unnecessary inconvenience to other~, I could 
deliver the questionnaires to each school on a Monday and 
collect them on Friday of the same week. 
If permission 1s granted, and if desired, I would be 
pleased to send you a copy of the results of the study to be 
completed in the Fall of 1979. 
. Sincerely your~., . 
,} /~.( .L,-~: (L~"--'-Z:-:?,,_ -(~ 
Me11nda Tempe ~/ 
March 26, 1979 
Dear 
In your busy schedule this week I'm hoping that you can spare 
about 10 minutes to help me learn which fiction books your students, 
in your opinion, seem to enjoy most. Your responses would prov1de 
a sample of fiction books wh1ch are currently popular with the ele­
mentary school age child. I plan to use the sample as the basis for 
a study of how elderly people are being represented, if they are, in 
this aspect of children's literature. The study is in connection 
with work towards a master's degree in reading at Cardinal Strltch 
College, Milwaukee. 
Would you please (1) indicate the average age of your students 
and (2) list the fiction books which your students have ind1cated, 
through selection for outside reading, discussion, etc., they espe­
cially like? Include as many books as you wish, continuing on the 
back if necessary, in any order you wish. 
1. The average age of my students 1s years. 
2. The fiction books which children at this age seem to enjoy most 
are: 
TITLE AUTHOR PUBLISHER* 
* Omit including name of publisher if it 1s an inconvenience. 
Thank· you very much for your help. Hopefully, results of the 
study will be available in the Fall of 1979; a summary will be s~nt 
to Mr. Robert Gall. 
This sheet may be return~d to 
throughout this week. 
~_1nCerelYt h ­ . /~~~ 
Melinda Tempe /' 
APPENDIX B 
Bibliography of books used 
in the sample 
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